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Introduction 
 
At Nipissing University, the thoughtful creation and integration of learning outcomes is integral 
to an ongoing process of curriculum review, accreditation where appropriate, and Institutional 
Quality Assurance Process (IQAP) at the departmental, faculty, and full campus levels. Degree 
Level Expectations (see Appendix 2: Ontario Council of Academic Vice-Presidents) and course 
learning outcomes are a mandatory part of the Cyclical Program reviews that Ontario universities 
undergo as part of the Quality Assurance process and approval (Council of Ontario Universities, 
2011). In conjunction with the development of our mission, vision, and pillars as an institution, 
program and course learning outcomes play a vital role in helping determine what students should 
know and be able to do in each course, program, or degree. Course learning outcomes also help us 
adopt fair, differentiated, and transparent assessment and evaluation practices, which benefit our 
undergraduate and graduate students. Furthermore, over time, program and course learning 
outcomes will expand to be increasingly reflective of equity, diversity, inclusion, and 
decolonization (EDID).  
 
Content 
 

1. What are learning outcomes? 
2. What are the benefits of learning outcomes? 
3. How do I link degree level expectations to course learning outcomes to evaluation 

strategies in my syllabus? 
(A) University Undergraduate and Graduate Degree Level Expectations 
(B) Program Learning Outcomes 
(C) Linking learning outcomes to course objectives and evaluation strategies 

 
1. What are learning outcomes? 
 
 
 
 
 
 
 

Because the learning outcomes approach starts first with 
what students should be able to know or do, it requires that 
faculty need to think carefully about what a student should 
get out of a course or program. It means addressing the 
question of what social or student needs one's course 
should be addressing. (Battersby, 1999 p. 5). 
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Learning outcomes are direct statements that describe the essential and enduring disciplinary 
knowledge and abilities that students should possess, and the depth of learning that is expected 
upon completion of a program or course (Anderson et al., 2001; Harden, 2002, as cited in Kenny 
& Desmarais, 2002). Course learning outcomes are geared toward what student will be able to do 
as a result of completing a course, or the components therein. 
 
Well drafted course learning outcomes do the following: 

• express what the instructor intends the student to be able to know and do as a result of the 
course 

• describe the knowledge or skills that students should acquire by the end of an assignment, 
class, course or even program (which is the compilation of CLOs into broad PLOs) 

• help students understand why that knowledge and skills will be useful to them 
describe learning that is significant and enduring 
 

When creating learning outcomes, ask yourself: 

• What do you want the student to know and be able to do? 
• Do you have an appropriate number of course learning outcomes at the higher levels for 

university courses, particularly in upper-year courses, i.e., Analyzing, Evaluating, and 
Creating? 

• Are you over-stressing remember and understanding types of questions? 
 

 
 
The lower cognitive levels of Bloom’s Revised Taxonomy1 are Remembering, Understanding, 
and Applying; the higher levels are Analyzing, Evaluating, and Creating. 

 
1 See Bloom’s Revised Taxonomy, as well as Applying Bloom’s (Revised) Taxonomy to the Classroom by Will 
Fastiggi: https://technologyforlearners.com/applying-blooms-taxonomy-to-the-classroom/ 
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There is no set standard for the number of lower-order and higher-order learning outcomes that 
you create. Furthermore, learning at the higher levels is dependent on having knowledge and skills 
at lower levels. However, consultations with colleagues and your director or chair, should help 
create balance. Your student opinion surveys will also inform you on the level of difficulty of your 
courses. 
 
2. What are the benefits of learning outcomes? 
 
 
 
 
 
 
 
 
Key benefits to developing learning outcomes include the following: 
 

• Learning outcomes permit the instructor to shape assessment and evaluation activities 
• Students come to better understand course expectations and assessments/evaluations2 
• Instructors can connect their courses to their program, disciplinary standards, and potential 

applications beyond the course to the wider world or society 
 
See these well-written learning outcomes in NURS 1037: Health Assessment (Senate, May 14, 
2021: (6-8 learning outcomes, measurable and in active voice) 
 
Course Description: This course will focus on the assessment of healthy individuals. Students 
will learn to gather health assessment data, conduct a health assessment using an organized 
approach, and use appropriate physical examination techniques. Students will practice on each 
other in the laboratory setting. By the end of the course, students will be able to do a holistic health 
assessment. 
 
Students who successfully complete this course will: 

1. explain (Understanding) how the processes of caring, communication, 
and critical thinking are utilized during a health assessment 

2. conduct (Evaluating) a holistic, culturally competent health and physical assessment 
using an organized approach 

3. describe (Remembering) a systematic approach for assessing psychosocial status 
4. appraise (Evaluating) different health promotion perspectives in the process of 

completing a health assessment 
5. document (Creating) assessment findings using appropriate medical 

and health terminology 
6. assess (Evaluating) various body systems using a systematic approach 

and the techniques of inspection, palpation, percussion, and 
auscultation. 

 
2 Assessments are informal, whereas evaluations are formal and count toward the students’ course grade. 

By explicitly building a curriculum based on what 
students should be able to do with their knowledge 
the learning outcomes approach helps ensure that 
students and faculty can see what the point of the 
course is. (Battersby, 1999, p. 8) 
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Note that these learning outcomes all begin with specific, active verbs (see Bloom’s Revised 
Taxonomy).  
 
Avoid writing vague or repetitious learning outcomes, such as these FICTITIOUS course learning 
outcomes suggested for EDUC 1585: International Languages, Portuguese, Part I. 
 
Course Description: Students develop awareness and understanding of classroom theory and 
practice in International Languages. They examine various strategies for planning, assessment, and 
evaluation within an International Languages classroom. Focus is placed on effective learning 
strategies, differentiation, and collaboration. Candidates examine resources and tools for International 
Language integration, in the context of a 21st century classroom. 
 
 

 
 

 
 

 
 

 
Students who successfully complete this course will:  

1. find (Remembering) an overview of  International  Languages programs in Ontario 
2. name (Remembering)   authentic ways to integrate student voice and interest in the 

International Languages classroom 
3. outline (Understanding) authentic ways to embed culturally appropriate content that is 

representative of students’ lived experiences, including those with Portuguese-language 
heritage and/or experience, First Nations,  Métis,  or  Inuit   backgrounds, those with Special  
Education designations, and other diverse members of our communities 

4. illustrate (Understanding) the emphasis on oral communication and the use of the target 
language in International Languages classrooms 

5. list (Remembering) the necessary steps for creating an International Languages program, 
and reflect on experiences with second language learning 

6. identify (Applying) a bank of community resources/agencies that can support International 
Languages classes 

  

What do you notice about the FICTITIOUS course 
learning outcomes below? 
 

• They use primarily lower order thinking 
verbs. 

• They are vague (not as specific as they could 
be). 
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Here are the actual learning outcomes for EDUC-1585: International Languages, Portuguese, 
Part I. (Senate, Feb. 11, 2022) 
 
Students who successfully complete this course will:  

1. explore  (Analyzing) an overview of International Languages programs in Ontario 
2. reflect (Evaluating) on authentic ways to integrate student voice and interest in the 

International Languages classroom 
3. explore (Analyzing) authentic ways to embed culturally appropriate content that is 

representative of students’ lived experiences, including those with Portuguese-language 
heritage and/or experience, First  Nations,  Métis,  or  Inuit   backgrounds, those with Special  
Education designations,  and  other diverse members of our communities 

4. examine (Analyzing) and discuss (Creating) the emphasis on oral communication and the 
use of the target language in International Languages classrooms 

5. review (Analyzing) the necessary steps for creating an International Languages program, 
and reflect on experiences with second  language  learning 

6. create (Creating) a bank of community resources/agencies that can support International 
Languages classes 

 
 
3. How do I link degree level expectations and course learning outcomes to 

evaluation strategies in my syllabus? 
 

 
 
 
 
 
 
 
 
 
 
 

“The Degree Level Expectations established by OCAV serve as 
Ontario universities’ academic standards and identify the 
knowledge and skill outcome competencies that reflect progressive 
levels of intellectual and creative development. They may be 
expressed in subject-specific or in generic terms. Graduates at 
specified degree levels (e.g., BA, MSc) are expected to demonstrate 
these competencies. Academic units will describe Nipissing 
University’s expectations in terms appropriate to its academic 
program.” (Academic Quality Assurance and Planning Committee, 
2019, April 26) 

What do you notice about the ACTUAL course 
learning outcomes below? 
 
They use primarily higher-order thinking verbs 
for a 3rd year course. 
 
They are active, specific, and measurable. 
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(A) University Undergraduate and Graduate Degree Level Expectations: All universities in 

Ontario have “University Undergraduate and Graduate Degree Level Expectations” (see 
Appendix 2) in the Quality Assurance Framework (2021, pp. 64-70) from the Ontario 
Universities Council on Quality Assurance.  
 
Degree Level Expectations (see Appendix 2: Ontario Council of Academic Vice-
Presidents/OCAV) and learning outcomes are a mandatory part of the Cyclical Program 
reviews that Ontario universities undergo as part of the Quality Assurance process and 
approval, including Nipissing University (Council of Ontario Universities, 2011). 

(B) Program Learning Outcomes: These Degree Level Expectations (Quality Assurance 
Framework, 2021, pp. 64-70) have influenced the creation of Program Learning Outcomes 
in many instances, including in the Schulich School of Education3. For example, the 
Schulich School of Education developed these BEd Program Learning Outcomes (PLOs) 
from which we devise more specific Course Learning Outcomes: 

Degree Level 
Expectations 
 
Academic Standards 
provided by COU 

Bachelor of Education Program Learning Outcomes (PLOs) 
 
What teacher candidates should know and be able to do by end of the program, in order to 
be awarded a university degree.  Course learning outcomes will further detail and specify 
PLOs in a way that allows for the measurement of teacher candidate success. 

1. Depth and breadth 
of knowledge 
 
 
 

• Demonstrates a broad understanding of factors that influence learner 
development and learning (e.g., culture, language, religion, socio-economic 
status, exceptionality) 

• Understands a range of learning theories and how they support learning 
• Demonstrates understanding of diverse and inclusive learning environments 
• Develops interdisciplinary knowledge related to environmental awareness, 

social justice and equity, Indigenous education, technology, character 
education, local/national/global communities and citizenship, historical 
context, etc. 

• Develops subject-specific knowledge and pedagogy relevant to instruction, 
assessment, and evaluation 

• Develops awareness of various instructional resources that support learning 
• Demonstrates critical thinking and analytical skills with regard to educational 

theory, historical context, research, policy, legislation, educational 
governance, assessment, and evaluation to inform professional practice 

2. Knowledge of 
methodologies 
 
 

• Selects appropriate teaching/assessment/learning methodologies to advance 
learner growth based on a process of gathering, reviewing, interpreting, and 
evaluating 

• Develops awareness of how various technologies enhance learning 
• Acquires an understanding of subject-specific and general teaching 

methodologies, strategies, and techniques 
• Demonstrates understanding of the relationship between assessment, 

evaluation, instructional planning, and their impact on learning 

 
3 Education is governed by the Ontario College of Teachers, so the OCT Standard of Practice are also a factor in 
creating learning outcomes and objectives: https://www.oct.ca/public/professional-standards/standards-of-practice 
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3. Application of 
knowledge 
 
 

• Participates effectively in a variety of educational settings (e.g., school; 
university; community; formal/informal; traditional/nontraditional; 
local/global) 

• Creates inclusive and positive learning environments (e.g., differentiated 
instruction, classroom community) that demonstrate care, respect, and 
commitment to learning 

• Selects and justifies the choice of subject-specific and general instructional 
methodologies, strategies, and techniques 

• Integrates into classroom instruction interdisciplinary knowledge related, but 
not limited to, curricular areas, environmental awareness, social justice and 
equity, Indigenous education, technology, character education, 
local/national/global communities and citizenship, historical context, etc. 

• Respond to factors that influence learner development and learning (e.g., 
culture, language, religion, socio-economic status, exceptionality) with 
adaptations to pedagogy where necessary 

• Selects appropriate instructional resources to advance learner growth based 
on a process of gathering, reviewing, interpreting, evaluating 

• Constructs appropriate learning plans (e.g., lesson plans, longer-range plans, 
individual education plans) within the context of assessment of learners’ 
needs, the learning environment, provincial expectations, etc. 

• Teaches effectively and uses appropriate management strategies to facilitate 
learning 

• Actively engages in critical and analytical thinking through reflective practice 
before, during, and after teaching/learning opportunities 

• Demonstrates personal, practical, and professional growth in response to 
feedback provided in various settings 

4. Communication 
skills 
 
 

• Demonstrates an ability to communicate accurately and reliably in various 
written and oral forms (e.g., multimedia, interviews, reports) 

• Demonstrates and models ethical, professional, and appropriate language 
conventions in all communication 

• Interacts ethically, professionally, and appropriately in a range of settings 
with diverse populations (e.g., learners, families, school, administrators, 
universities, cultural groups, external audiences) 

5. Awareness of 
limits of knowledge 
 
 

• Demonstrates an understanding of limits to their own knowledge and ability 
• Demonstrates an appreciation of the uncertainty, ambiguity, and limits to 

knowledge (e.g., self, student, content, context) and how this might influence 
learning (e.g., environment, instructional cycle) 

• Demonstrates an understanding of the limits of educational systems in various 
contexts 

• Demonstrates an awareness of the changing nature of educational 
research/theory and how this impacts practice 

• Engages in ongoing reflective practice 
6. Autonomy and 
professional capacity 
 
 

• Develops, personalizes, and revises when necessary, a philosophy of teaching 
• Demonstrates an ability to manage their own learning in changing 

circumstances, both within and outside the discipline and to select appropriate 
professional development opportunities in order to improve practice and 
enhance learning 
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• Practices in compliance with the Ethical Standards and Standards of Practice 
for the Teaching Profession of the Ontario College of Teachers, and the 
Education Act 

• Embodies a sound professional identity through an ongoing process of 
observing, discerning, critiquing, assessing, and acting accordingly 

• Exhibits behaviour in multiple contexts consistent with academic integrity 
and social responsibility 

• Develops qualities and transferable skills necessary for further study, 
employment in non-educational settings, community involvement, and other 
activities requiring: 
• the exercise of initiative, personal responsibility, and accountability in 

both personal and group contexts 
• working effectively with others 
• decision-making in complex contexts 

 

(C) Linking learning outcomes to course objectives and evaluation strategies 
 

Course learning outcomes and course learning objectives are sometimes used 
interchangeably. Some scholars will say that while learning outcomes are directed towards 
students, and what students will be able to accomplish in a course,  learning objectives are 
more specific statements of what students will achieve in a course via assessments and 
evaluations. Consider the following example from EDUC 4636: Introduction to 
Curriculum Design & Teaching (Senate, Dec. 13, 2013): 

Course Description: Teacher candidates develop a critical understanding of the elements 
of the teaching and learning experiences of the 21st century learners. Candidates explore 
progressive concepts and practical applications related to various forms of short-range 
curriculum planning. Teacher candidates prepare for early practicum experiences by 
critically examining research-based strategies that support learners' success. 

LEARNING OUTCOMES: from the Bachelor of Education Program Learning 
Outcomes (PLOs), we adapt 6-8 major ones for a particular course and convert them to 
learning outcomes. For EDUC 4736: Introduction to Curriculum Design & Teaching, 
these were approved by Senate, Dec. 13, 2013.  
 
Students who successfully complete this course will: 
• construct appropriate learning plans for the novice teacher (e.g., lesson plans) within 

the context of assessment of learners’ needs, the learning environment, provincial 
expectations, etc.;   

• acquire an understanding of general teaching methodologies, strategies, and 
techniques (including the ability to select and justify their choices);   

• develop an awareness of various instructional resources that support learning 
(including the ability to select appropriate resources to advance learner growth in 
specific teaching situations);   
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• demonstrate an understanding of the relationship between assessment, evaluation, 
instructional planning, and their impact on learning;   

• demonstrate knowledge of appropriate management strategies in specific teaching 
situations to facilitate learning;   

• adapt pedagogy to respond to factors that influence learner development and learning 
(e.g., culture, language, religion, socio-economic status, exceptionality);   

• become familiar with4 Ontario Ministry of Education policy documents.   
 

COURSE LEARNING OBJECTIVES: From those learning outcomes (Dec. 2013), 
some professors then make course learning objectives that are more specific to the course 
content, e.g., texts, resources, videos, theories, etc., so that students have an even better 
picture of what is expected. These learning objectives are listed in EDUC 4636: 
Introduction to Curriculum Design & Teaching. 
 
By the end of this introductory course, students will: 

 
Lesson Planning 

A. Construct appropriate lesson plans for the novice teacher, assess learners’ 
needs, the learning environment, curriculum expectations, etc.; 

B. Apply teaching methods, including cooperative learning, 
Bloom’s Revised Taxonomy, & multiple intelligences within a 
paradigm of metacognition; 

C. Demonstrate understanding of the relationship between assessment, 
evaluation, instructional planning, and their impact on learning; 

D. Become familiar with Ontario Ministry of Education policy & curriculum 
documents. 

 
Management 

A. Demonstrate effective classroom management strategies including 
classroom organization, cooperative discipline, metacognition, & 
contracts. 

 
Communication 

B. Differentiate learning according to content, process, product & 
environment; 

C. Develop an awareness of instructional resources & strategies that 
support learning within a differentiated classroom, including theories 
of multiple intelligences, Bloom’s Revised Taxonomy and Pygmalion 
Effect; 

D. Develop strategies to effectively communicate with students, 
colleagues, parents, or guardians; 

 
4 Note that “become familiar with” might be better stated as “interpret”, “make use of”, etc., since learning outcomes 
should begin with active, measurable verbs 
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Then, the learning outcomes and objectives become the basis by which we create our evaluation 
below.  

 

To summarize, here are steps to linking learning outcomes and objectives to evaluation 
strategies: 

 
Step 1: check the University Undergraduate and Graduate Degree Level Expectations 
(Quality Assurance Framework, 2021, pp. 64-70). The undergraduate or graduate learning 
expectations would have formed the basis of your department’s overall expectations and 
learning outcomes during your IQAP approval process: 
https://www.nipissingu.ca/academics/provost-vpar/quality-assurance 

 
If you are a member of a professional school such as nursing, education, or social work, 
governing body standards and/or competencies would also be a part of your accreditation 
process and may form part of your departmental and course learning outcomes and 
objectives.  

 
• Step 2: consult applicable learning outcomes(s) approved by Senate for your course: 

https://www.nipissingu.ca/about/governance/academic-senate/minutes 
 

In the case of EDUC 4736, I consulted the Senate minutes from Dec. 13, 2013.  
 

• Step 3: adapt the learning outcome(s) to a more specific learning objective that reflects 
your chosen and more specific course content, e.g., “Demonstrate effective classroom 
management strategies including classroom organization, cooperative discipline, 
metacognition, & contracts.” 
 

• Step 4: create your lessons to help students attain these learning outcomes and objectives. 
The directions for each evaluative task will contain germane learning outcomes and more 
specific learning objectives, such as in the following: 

 
 

ASSIGNMENTS Marks DUE DATES 

1. Lesson plan, Grades 1-12 (groups of 3) 30% Thursday, 
Sept. 27 in 
class 

2. Classroom Management & Communication 
Assignment 

 
30% 

Thursday, 
Nov. 29 in 
class 

3. Final Exam 40% TUESDAY, 
Dec. 10-14 
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ASSIGNMENTS Marks DUE DATES 

Classroom Management & 
Communication Assignment 

30% Thursday, Nov. 29 in class 

“A focus on learning outcomes has the potential to modernize teaching and 
learning across the province. According to a HEQCO-convened expert panel 
that reviewed institutional Strategic Mandate Agreement submissions, “a 
deeper and system-wide commitment to measurement of learning outcomes is 
an opportunity for the Ontario system to show worldwide leadership.”  

HEQCO will continue to collaborate with Ontario colleges and universities to 
investigate the development and assessment of learning outcomes. There is 
wide consensus on the importance of general learning and cognitive skills, 
which could also underpin an effective evidence-based credit transfer system. 
The focus is now on reliable and valid instruments for assessing and measuring 
these learning outcomes, with testing embedded into ongoing assessments 
already familiar to students.” – Higher Education Quality Council of Ontario 
(HEQCO) 
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Appendix 1. Examples of Course Learning Outcomes at Nipissing University 

 
Consult Senate Minutes:  

https://www.nipissingu.ca/about/governance/academic-senate/minutes 
 
 
Example A: CRJS3436: Racialization and the Politics of Typecasting (Senate, Feb. 11, 2022) 
 
Course Description: Criminological argumentation and a human rights framework are used to 
present histories of race and racialization that, in turn, help deconstruct contemporary issues related 
to the policing and ‘correcting’ of racialized people (as well as their cultural practices, traditions, 
etc.) and the difficulty of defining and identifying justice within Canada. 
 
Learning Outcomes (6-8 points, visible, measurable and in active voice) 
Students who successfully complete this course will: 
 

1. situate Ethnocultural and Indigenous perspectives within the criminological literature 
2. examine the historical and contemporary use of cultural and phenotypic features as means 

of differentiating persons within the Canadian criminal justice system 
3. analyze historical and emerging policies aimed at addressing the treatment of racialized 

groups within the Canadian criminal justice system 
4. assess the political use and abuse of inclusionary and exclusionary discourse 
5. apply advanced research skills 
6. practice argumentation skills 

 
 
Example B: EDUC4814: ITEP Practicum II (Senate, Feb. 11, 2022) 
 
Course Description: Teacher candidates further develop their professional practice through 
school-based field experiences. Teacher candidates refine their identities and development as 
educators through observation, planning and implementing short- and long-term plans, assessing 
student progress, and reflecting on their experiences. Teacher candidates use theory as a means to 
inform practice.   
 
Learning Outcomes (6-8 points, visible, measurable and in active voice) 
Students who successfully complete this course will: 
 

1. demonstrate professionalism in all aspects of the field experience according to the Ontario 
College of Teachers (OCT) Standards of Practice   

2. apply advanced course-based knowledge and skills in a school and classroom setting   
3. design grade-appropriate lessons in relation to short- and long-term planning   
4. develop and implement a variety of assessment strategies  
5. reflect to improve teaching practice   
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6. display an ongoing commitment to professional growth through collaboration with 
Associate Teachers and other professionals   

7. complete the daily responsibilities of a teacher   
8. select and apply Ontario Ministry of Education policy documents  

 
 
Example C: NURS 3536: Indigenous Health and Wellness (Senate, May 14, 2021) 

Course Description: Students in this course will be immersed in a diverse learning 
environment to critically examine and reflect on Indigenous wellness and health care practices 
as well as Indigenous determinants of health. Health and wellness concepts will be discussed 
within historical, social, cultural and political realities. 
 
Learning Outcomes (6-8 points, visible, measurable and in active voice) 
Students who successfully complete this course will: 

 
1. describe Indigenous ways of knowing to health and wellness 
2. develop a holistic model of practise that incorporates an understanding of Indigenous 

healing practises 
3. discuss how colonisation led to intergenerational trauma that impacts the health 

and wellness of Indigenous peoples 
4. explain how the current health disparities faced by Indigenous peoples have their roots 

in their historical and current institutional experiences 
5. reflect upon how reclaiming Indigenous culture and beliefs may allow for healing 
6. describe how the current socio-political and economic environment 

contributes to health disparities 
7. develop communication strategies that create and enhance culturally 

respectful nursing care 
 
 
Example D: PSYC-1107: Introduction to Psychology II (Senate, Nov. 12, 2021) 
 
Course Description: Students apply psychological models and evidence underlying 
human and animal behaviour. Students compare models of memory, thinking, and 
intelligence, contrast psychological explanations of emotion and motivation, and 
evaluate social explanations of interpersonal phenomena ranging from love to hate. 
Students assess altered states of consciousness, examine the mind-body relation in health 
psychology, and examine select psychological disorders. Students also describe and 
evaluate the efficacy of various treatments of psychological disorders. 
 
Learning Outcomes (6-8 points, visible, measurable and in active voice) 
Students who successfully complete this course will: 

1. contrast psychological explanations of human and animal behavior and their 
real-world implications. 

2. compare models of memory, thinking, and intelligence. 
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3. contrast psychological explanations of emotion and motivation. 
4. evaluate social explanations of interpersonal phenomena ranging from love to hate. 
5. assess altered states of consciousness. 
6. examine the mind-body relation in health psychology. 
7. evaluate the efficacy of various treatments of psychological disorders 

 
 
 
Example E: ENGL 2523: The Lullaby (Senate, Feb 12, 2021) 
 
Course Description: Students learn about the history and form of the lullaby in 
English and translation. They employ skills of close reading to analyze the lullabies 
as poetry. They engage in placing lullabies into a historical context, and explore the 
question of why lyrics addressed primarily to crying babies often evoke scenes of 
violence, suffering, and death. 
 
Learning Outcomes (6-8 points, visible, measurable and in active voice) 
Students who successfully complete this course will: 
 

1. identify common literary devices found in lullabies 
2. describe and explain the history of the lullaby as an oral form 
3. explain and analyze the history of the literary lullaby as an imitation of and departure 

from the oral form 
4. analyze a text both within and outside its historical context 
5. distinguish between close reading of a poem and other methods of analyzing the 

meanings and effects of that poem 
6. evaluate and judge between different interpretations of a text 
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Appendix 2: Undergraduate and graduate degree level expectations 
 

 
 

 
 

 
 

 

“Degree Level Expectations describe the intellectual and creative development of students and 
the acquisition of relevant skills at different degree levels—in other words, the meaning of the 
bachelor’s, master’s and doctoral degrees. These expectations focus on the higher order 
intellectual skills that are the hallmark of a university education. Such skills are vital to the 
knowledge economy, and are what distinguishes a university education from other types of 
postsecondary education and training.” (Council of Ontario Universities, Nov. 1, 2011) 
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