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|l tds been nearly three years since we began

our work as an association of alternative  The first issue contained articles of a general
education. It was not our intention to nature concerning alternative education.

accomplish oO0great 6 tHiommayvon hbwerer, wgwanttodevsade t hr e e

years, only to provide constructive criticism each issue to one major topic which will be

on the current education system, [oee announced on the websifghe topic is

alternatives and to listen and learn from Ademocatic educationo

opinions concerning these. Of course our aim

has always beeto make alternative We decidd on publishing the journal in both

education known to a wider audienaed Turkish and English,the reason for publishing

therefore be instrumental in the adoption of in English being that we want to form strong

alternative education practices. We tried  connections with people involved in

several methods to reach this goal; publishirgternative education in other countries and to

books, writing for magazines, forming a let them know what we have to offer in terms

website, htding seminars , discussions and of alternative education here in Turkey.

acting as guest speakers on TV and radio through joint discussions and the sharing of

shows. experiences and ideas. We are aware that this
first issue does not sufficiently address these

Publishing a journal has always been an  aims but we also consider this first step.a

important consideration in reachingraims, very valuable one.

so we finally came to a decision to have the

first issue of the journal ready for the Finally, wewish to thank all our friends who

beginning of 2009. However, this was not totook part in making this a reality; The

be, due to the difficulties we encountered  writers, translators, and all who work for the

especially with regards to translations. As association of alternative education.

translation is wholly dependaon

volunteers, the process seemed to be reverPlease send any suggestions and comments

ending. For instance,. we did not receive theregarding the publication, including any

writings that were supposed to be translatedsupport you maybe able to offeto:

so we had to find new translators and start atlergi@alternatifegitimdernegi.org.tr

over again. Then of course there were the

commitments of the otheolunteers and the

public holidaysso that we were only able to Editor
have the journal ready a year later than Eylem Korkmaz
intended. We are aware that there are many on behalf of
improvements to be made still but hope that Alternative Education Association
this will indeed be possible with your support
and advice.
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The Signs That You Need to Find a
Different Kind of Educ ation for Your Children

*Jerry Mintz

Many parents do not realize that the education world has changed drastically since they were
in school. Back in those days, schools were smaller, class sizes were smaller, dropout rates
were lower, violence in schoualas almost unheard of, teachers were not terrified of showing
affection to the children, or of teaching and discussing moral values. Even through rose
colored glasses, we know that school back then was no picnic, was far from perfect, but at
least the tezhers and usually the principal knew every student by name at a minimum,
something whichs not necessarily true today.

Because our public school system has now considerably deteriorated, many parents, teachers,
and individuals have taken it upon themsslt@ create public and private alternatives to that
traditional system which is definitely failing. It is important for parents to know that they now
have choices, alternatives to the neighborhood school. How do you know that it is time to
look for anotheeducational approach for your kd#* Here are some of the signs:

1. Does your child say he or she hates school?

If so, something is probably wrong with the school because children are natural learners.
When they're young you can hardly stop them from legtriinyour children say ty hate
school, listen to them

2. Does your child find it difficult to look an adult in the eye, or to interact with children
younger or older than they are?

If so, your child may have become "socialized" to that very narrowpgoich many
children ordinarily interact with in most schools, and may be losing the ability to
communicate with a broader group of chdd and adults.

3. Does your child seem fixated on designer labels and trendy clothes for school?

www.dergi.alternatifegitimdernegi.org.tr 4
dergi@alternatifegitimdernegi.org.tr



Issue 1 _ .
January 2010 e-Journal of Alternative Education

This is a symptomfahe shallowness of the traditional schools' approach, causing children to
rely on external means of comparison and acceptance, ratinei¢kper values.

4. Does your child come from school tired and cranky?

This is a sure sign that their educational exignces are not energizirgt are actually
debilitating.

5. Do your children come home complaining about conflicts that they've had in school and
unfair situations that they have been exposed to?

This is a sign that your school does not have a properegsofor conflit resolution and
communication.

6. Has your child lost interest in creative expression through art, music, and dance?

These things are generally not encouraged in the traditional system today and are not highly
valued. They're consideredcemdary to the "academic" areas. In some cases, courses are not
even offered in these areas any more. This tends to extinguish these natural talents and
abilities in children.

7. Has your child stopped reading for fun, or reading or writing for pleasurefeAyour
children doing just the minimum for homework and going off for some escapist activity?

This is a sign that these spontaneous activities are not beugpvaltheir school and another
sign that thg are losing their creativity.

8. Does your chilgorocrastinate until the last minute to do homework?

This is a sign that the homework is not very interesting to, is not really meeting his or her
needs, and is tending to exgirish their natural curiosity.

9. Does your child come home talking about anytbiexciting that happened in school that
day?

If not, maybe nothing exciting is happening for your child in school. Would you want to keep
working if your job was like that?

10. Did the school nurse of guidance counselor suggest that your child has sarmegst
three lettered disease, like ADD, and that they should now be given Ritalin or some other
drug?

| suggest that it is more probable that the school has the disease;HaD&ational Deficit
Disorder, and time to get youhild out of that situation!

If your child has exhibited several of these characteristics, it is time for you to start looking
for an alternative. In most parts of this country today, there are many options to choose from.
For example, 30 states have now enacted legislation whichsatjpaups of parents and
teachers to create charter schools, schools which are not stuck with having to fulfill the
myriad of state regulations but can create their own individualized approach. Four years ago
there were only five of these charter schoolthe country. By the end of this year there will

be more than 1000 of them! Also, there are 4500 magnet schools throughout the country,
public schools which specialize in a an area of expertise, and draw students from a wider area.
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In most communities #re are many private alternatives quietly offering a different
educational approach. For example, there are over 4500 Montessori schools based on the
experiential approach designed by Dr. Maria Montessori, and hundreds of Waldorf schools
which put equal ephasis on traditional academics areas and the arts. There are hundreds of
independent alternative schools, many emphasizing participant control with parents and
students taking respondiby for their own educations.

Many public school systems have a we#yiof alternative programs within their systems.
These are divided into two general approaches:

1. Public Choice those programs which are open to any student in the community.
Sometimes they are called Schools Within Schools.

2. Public AtRisk,those pograms for children who have had a variety of problems coping
with school. These programs run the spectrum from helpful to dumping ground. Examine
them closely befa@ making a decision to enroll.

Parents of over a million children in this country havecked off "none of the above" and
decided to teach their children at home. It is now legal in every state and does not require
teacher certification. Homeschooling has taken a variety of approaches. Some try to create
"school at home" with a fairly standaadirriculum, the main difference being that they can
teach it ongo-one with their children. Some families have signed up with a curriculum which
has been designed by an umbrella school. This school will help the parents with the
curriculum and in some sas, grade homework, providing a basic curriculum for the parents

to follow and helping with any report forms that are necessary. A third approach is one which
is called "unschooling.” In this case the parent bases their educational approach on the interes
of the child and builds on that rather than as®ecurriculum. It could be said that in some of
these cases they design their curriculum "retroactively,” keeping records of the activities
throughout the year and at the of the process dividing therierpes intothe appropriate
subject area.

Overall, since most states require some form of testing of homeschoolers, it has been shown
that remarkably, as a group, they average in the 85th percentile compared to the 50th
percentile of the average publichsol student. There are now so many homeschoolers around
the country that virtually all homeschoolers are part of some kind of homeschool group. Some
of these groups have coalesced into homeschool resource centers and some of them will
operate as often a®ur or five days a week. Generally, colleges have discovered that
homeschoolers make such good students that they welcome homeschoolints studpply

to their schools.

As more and more parents become aware of these choices and as they make tlessevehoic
hope that the system will evolve into one which meets the needs of an increasing number of
students. Meanwhile, don't wait for that system to change. Take responsibility for your child's
education. Find out what your choices are and ahodst is st for your child.

None of these signs by themselves should be taken as a reason to panic. But if you have
noticed several of them, you should certainly explore educational alternatives.

www.dergi.alternatifegitimdernegi.org.tr 6
dergi@alternatifegitimdernegi.org.tr



Issue 1 _ .
January 2010 e-Journal of Alternative Education

*Jerry Mintz has been a leading voice in the alternative schamiement for over 30 years.

In addition to his seventeen years as a public school teacher and a public and independent
alternative school principal, he has also founded several alternative schools and organizations
and has lectured and consulted around wloeld. In 1989, he founded the Alternative
Education Resource Organization. He continues to serve as AERO's director and as the
Managing Editor of AERW®EdcatioeRewbltioh i ng magazin
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Throwing Rocks at theCastle

*Matt Hern

Staring down the barrel of a new year it has become blindingly obvious that we are on the
cusp of some really remarkable changes: global economic and financial systems in
convulsions. Energy uncertainty. Vicious conflict from Padasto Congo to Palestine.
Ecological collapse. And 2009 probably has some real surprises up her sleeve.

What more evidence do we need that the worldview which has brought us to this place is in
drastic need of revision?

In just a few short decades a woddder built around nebberal progress, free corporate
trade, and 6devel opment 6 has -bendimgwfeways.iAhds e | f
the platitudes we have been fed so energetically about western hegemony and consumer
capitalism are all madeossible by a global fixation on stateandated compulsory schooling.

| think we owe much love and respect to the people from Greece to the West Bank to
Argentina to Chiapas to every corner of the world who are fighting back, fighting fer self
determinabn and justice. Anger and resistance is surely warranted and who cannot be angry
with the greed and callous arrogance that has brought us to where we are today?

But fighting is only the very beginning: we need to start remaking our world. And to my mind
one of very the best places we can start is by rethinking everything we know about schools,
education and learning. Compulsory schooling has bankrolled our economic, social and
cultural orders, and if want a different kind of world we must find differemgsato raise our
children.

That much seems obvious. Schools and the larger world are in a reciprocal relaiicorship
reflects the other and it makes sense that if kids spend all their days in amd@mtcratic,
hierarchical, obsessively superviséskted and monitored system, then surely they will carry
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those expectations with them into adulthood. If we really want a différéetteri world,
then we must be making differeénbetteri places for kids to spend their time.

| think thathastoba | oc al project. Li ke Colin Ward on
not a mass answer .6 We all need to stop | i s
environments, comprehensive examinations, learning treatments and classroom management
techniques. We need to talk with our families, friends and neighbours, and more than anyone

our kids about how we can build better places.

There are all kinds of ideas and models and visions out there. And lots and lots of inspiring
places. You know many ohém, and there will always be people who claim they have

di scovered or invented the 6bestd way for ¢
expert, visionary, academic, bureaucrat or a
f ool i salgood itea doslisten to as many people as possible, to explore all kinds of

possibilities and read everything availablbut in the end, remaking schooling is up to all of
us. We all need to be involved: kids, parents, neighbours, relatives, friendgreve

Maybe this seems daunting. And it I S . Wh a t
everywhere and apparently impregnable. Saying that we need to remake schooling sometimes
feels like throwing rocks at a castle. Impossible to make a real dentnAothe ways that is

true. But | think talking about the end of compulsory schooling is a lot more than quixotic
trash talk.

Things happen, the world shifts. The Berlin Wall falls, just like that. The worldwide financial
system seizes up over a few weeks AfricanrAmerican is elected to the most powerful seat

in the world. Our world is not static, it is always changing and we can play a part in that. We
can give the world a push.

If we imagine a more democratic, more respectful, freer world than sueeban start by re

imagining schools as democratic, respectful and free. And there are endless ways to interpret
that. | have seen scores of impressive projects all over the world that really take the ideals of
democratic governance and respectful retetiops seriously. Some small schools operate on
consensus models, others have-passonronevote systems for kids and staff alike. Many
schools give students a wide range of choi ce
interests. To me the mobsompelling projects are those that dispense with the school model
altogether and create community cenirgdaces that are open to all, free to attend and offer

all kinds of classes, projects and programs.

But the exact constructions are not partidylamportant to me. They are pretty much all
interesting and fun to visit, but the really important thing for me is the process of people
taking control of their lives: not waiting for governments or experts to tell them how they
should be living.

And mae than anything | want to emphasize how possible it is to create alternatives. Every
part of the world throws up different challenges. State schooling is deeply rooted and is
powerful, and it will defend its interests, but people are incredibly innovatidesnergetic. |

have seen alternative projects in church basements and squatted factories, in houses and
barns, in parks and old offices, in cities, towns, rural areas, rich and poor communities. The

idea is to start thinking positively and creativedpd always rely on neighbours and friends.

The size and scope of the project does not matter, what matters is to build a praxis where
action and theory inform each other, and hope can be seen, felt and lived, not just talked
about.
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*Matt Hern lives ard works in East Vancouver with his partner and daughters where he
directs thePurple Thistle Centrend foundedCarFree Vancouver DayHis books and
articles have been published on all six continents, translated into ten languages and he
continues to lecture globally. He holds a PhD in Urban Studies and teaches at SFU and UBC.
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A Teacher s Puregfducationo f Al ternati v

*Miraz Ruspi

Hi,

| have been striving to work as a teacher in a mountain village of Muradiye, Van. | say | have
been striving as | have been earning money for three years only from teaching. | know that an
anarchist teacher, who believes mned education, can not train daydreamy childtbat are

|l ocked into a classroom. I say they can not
how?0 appears then. For the purpose of gui di
want to producedutions for the rotten teaching techniques which are accepted as education.

Teaching in Van is much more challenging than teaching in urban side. Our students, who
are shepherding from April to October, consitdeing putinto a classroom the same asngi
condemned in a jail. They do not obey the rules, escape from school and behave as if they are
repeatedly saying that education should not be like this. Language is another major problem
among us. Children learn Turkish, either at the ages of five oorsat school. Since they

learn Turkish later, they understandr usually assume that they understamdhat we say

only after they translate it in their minds. We fail to introduce concepts that can be explained
quite easily although we frequently strugi@br hours. We see that the students who generally
listen to us attentively are not able to answer our questions as they do not understand very
much from what we tell. This language problem causes failure in the existing education sy
tem besides causingd shame of forcing people to forget their mother tongue. Hakkari b
comes the most unproductive province at once. Of course, a child from Hakkari can not u
derstand as well as a child from Istanbul can do. We need brave people keN&il and
newtrain ng techniques but of course the questio
comes to minds.

éee
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Being as |light as a featheré Would you Iike
Then give up this dream. The one tooth monster irvéinges of Ahmet Arif, gives new roles
to us and we take on new positions in relation with our roles.

Positonsand r ol es: Our fears and shackl esé Thanl
discovered that our positions and roles are equal to ourdadrshackles, which | could not
realize and internalize before. In the school, like every teacher, | am a defender of the status

quo, in other words, a ruler. | put the burden of obligations, which | should teach ta-the st
dents, on their little shoulderMy students, my innocent children with tender looks in their
eyesé

My students, my little tutors, teach much more than many lecturers who stop studying for
themselves andre stuck in rigid ideologied.realized that abandonment relieves, emanc
pates ad also strengthens throughe of my little but giant students, Nermin. She lovesg-pla

ing games. Nermin wants her right that each child deserves, being a child.

However, bottcurriculum and what is required to be done are obvious. | am a teacher who
hasno right to question the rules of regulators and who applies the rule or who can not teach,

am looking at Nermin with furious eyes. | want Nermin to cover, to obey, to be robot and also
want Nermin to fulfill what curriculum requires, not her wish2avees left for the end of

the school . I f you dondt | eshool. Whengarfrremgds | wi
start to second grade, you will go back to-pcaool. In my voice, there is sarcasm, anger and

hatred that spread fear to little hearts.

According to many people, my words are trivial, ordinary sentence. After all, my sentence is

formed with familiar words just | ike: an emp
youo or a hodja with cap sranyents gou Wiill be dertainlg u d o n
an unbelievero, or a father sayiogrgowh ugfo,y oar
general saying A i f you dondot detest enemy ¢
These words are piercing bulletghich covered the atmosphere, adhered to the pavement,

became fear of the fear. I f you dondét get a

hell. You lost your house, couch, automatic washing machine, car and all of your qualities.

Nermin is litle and her hair is like yellow silk, she has blue eyes whigdeeper blue than
sea and sky. She stares at me but with no hate, anger or fear, just looking. She is looking just
like a child with childish purity. Her glance which makes her feel strongdrrent just
stronger; even makes her bigger and kills those who are like me, the delegate of those who

oppressed on addressing, i's spreading to the
to the pres c ho o | Sir. o A si mpl ewheniitrisvittoughtetds lieeant e nc
slap to face. I mean | dondét want to | earn r

learn reading. Yet; now, | am not ready for this. | will decide the time when | need to learn
reading. You can not threateme with taking back first addressing which you gave us. Since |
donodt r e adddirgssing. & knew thathyousconvaddressing which you imposed on

us and foistednto our hands with ceremonies like a crown to a sword whose both sides are
sharp andhen you will shake them over our head during all life. Since we are afraid of being
taken of this crown and that crown will leave our shoulder without head, we will do all what
you ask for.
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We will tremble with the fears of the fear and we will becontelst, meaningless andnla
guished like you and finally we will disappear. | refuse to be like you, that is, | am not scared
of your threatening bluff. Thus, I prevent you from imposition of sanctions upoh pnefer
being in the Gr aandvin@in chgngimgeverfl where daneae$ yoursina
guerade ceaselessly. As a result of this preference, | know that | accept the risk of being in
hunger and chill. Believe me, starving and cold are the difficultias you are able to deal

with than your rtes, which | will carry throughout my life.

As soon as | hear the words, my mind is scattered. When it happens, it increases more and
more. | do not want to silence my inner voice which revives, grows and screams with the tear

of the childish eyes. Angefear and finally the flood of love turn into vibrating malaria a
tack. The bell rings. Students are runningée
in my loneliness. My rising awareness takes time. While | am progressing in the time that
takesaway everything, | am struggling to sail with the fabulous lightness of waiving.

After a short time, | join the army. | put into practice what | have learned from Nermin during
my short military service. After daily congregations taking one hour, andfedotved by

the meal assembly, the officer shouts and says that if you do not line up orderly, | will make
you eat later. | stopped eating. During twenty days, only breakfast is enough for me. Aba
donment makes me relieve very much. | lose ten pounds. na fat anymore. When my
troops are waiting for eating under the sun in the queue, | am daydreaming. The energy of
breakfast is enough for me even it is very much. Thus, stopping lining up, sleeping earlier
before one hour, taking responsibility. Abandent makes my military service easier and
enjoyable. | also start teaching differently. The principal of the school is surprised when he
has realized that | give up the fear of the interrogations. He tries to threaten me with the r
diculous power of the l@s. He could not struggle with the power of abandonment. When he
struggles with nonchalance, he stops dealing with me. Our family is angry when they hear
that my wife and | quit buying television, bed or couch. They make all sorts of excuses to tell
the importance of the goods in the life. They are bored with nonchalance of abandonment and
then they go and say that do whatever you want. Quitting buying goods, quitting eating flesh.

Thanks to the abandonment, my salary suddenly increases twice and th@afaldoney is
sufficient for us so, | do not need to give extra lessons, and my wife does not need to work.
Abandonment saves time. | spend time with my wife, books, music, literature very much.
Abandonment is not only laughter echoed in our rooms, Botalgreat magic. | feel myself

so strong that | have never been before. It seems as if my puberty pimples started showing up.
Fluffs have been growing recently on my face. My shyness, innocence and hopes, yes, | float
with my hopes again. Courage flowsdbgh my veins. Since | do not need stuff and food a

lot, | get rid of the burden of the rules. | can resign. | can restart. This time, | can arrange my
life and I can start living from the first.

*Contact: mirazruspi@gmail.com
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Critical Pedagogy:
A Modern Emancipatory Approach to and in Education

*Ke mal Kna

Hopelessnesis a form of silence, of denying
the world and fleeing from it.

Paulo Freire

Pedagogy of the Oppressqd 80

Education is both political (Charlot, 1976:Giroux, 2008:20), since it diffuses political ideas
such as justice, liberty, equality etc. and has a class signification. But in fact it masks
ideologically its political content, especially its class signification. Education or pedagogy
then plays an igblogical role in shaping the ideas of children. The ideological camouflage of
pedagogy gives priority to signification of education in the social division of labor and in the
struggle of class, a result of sogolitical division of labor (Charlot, 197G=-25). Therefore,

educational material s, for example curricul
somehow appearing in the texts and classrooms of a nation. It is always patlettave

tradition, someoneos selection,egsbomeatge okpowl evd g
1998:22).

The first thing which should be argued in such a paper is that education is always, irrespective

of its negative or positive, under the effects of the other institutions such as politics and
economy. Howeverhis does not mean that education is absolutely and often determined by
these dominant institutions in society and no any relative autonomy since it has a potential to
create the new progressive or revolutionary tendencies in the form of some contemporary
movements such as youth movement in 1968. Nevertheless, as put by Shaul in the Foreword

in Pedagogy of the Oppressed it her e i s nneutrad edachtional procesy. a s ¢
Education either functions as an instrument which is used to facilitate theatraagof the

younger generation into the logic of the present system and brings about conformity ito it,
becomes fAthe practice of freedomd, the means
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creatively with reality and discover how to participaten t he tr ansf or mati on
(Freire, 1981: 15).

The most important point here is that education or contemporary pedagogical practices have a
potential to transform the world by dealing critically with social problems. But what kind of
educationcan achieve this? Of course, it is not one that is in the direct command of the status
quo since its mission is not automatically the maintenance of the existing social relations.
Therefore, if all educational processes are radicalized by their own sbjecican create

critical and emancipatygr educational settings. Contrary to the dogmatically determined
attitudes, radicalization in any educational system can nourish the new but revolutionary
tendencies, which will provide the students and educatorggtiteand opportunity to criticize

all the unequal and uneven structures. So it is very possible for a radicalized education to
assume a new voice in regarding the other side of the picture, namely the oppressed. At this
point, it will be very usefultohar t he words mentioned by Frei
by a critical spirit, is always creativeé Re
position one has chosen, and thus ever greater engagement in the effort to transform concrete,
objed i ve r eal it y-82). THisrpmdess,enamely @dcaliza®ioh of the education,

has much potential to pursue the democratic goals such as voluntarily collective participation
into every political and social activity. But the transformation of gbkools in theory we

attach very positive importance, is seen by the dominant ideologies and groups as futile
utopia, namely an impossible project because of the trendy and marketing approaches to
schools where neliberal views are mostly dominant.

Rather than pursuing democratic goals, schools today are in the service of some authoritarian
and antidemocratic groups such as corporations and soribeed governments, in which
curriculum and school knowledge are not based on a diverssiyno¢ alternative democratic
views but dominant cultural, class, and ethnic groups. In this system since all pedagogical and
organizational approaches are determined in terms of the values of the market based on
corporative interests, tedtiven curriculaand a competitive ethic is highly prevailing.

Therefore, the current pedagogy fimaintains
structures teachers enter are not neutral sites waiting to be shaped by educational
professional so (Kincheloe, 2004: 2).

As pointed out by Appl e, Aeducati onal syste
nexus of social relations, can provide a significant terrain over which serious action can
evolveo (Appl e, 1995:10) . B o tnkt alltee damnani d e o |

reactionary systems such as capitalist and its some postmodern versions and a modern area
open to improve critical consciousness for democracy and social collectivity, education is still
very meaningful institution for emancipation fincsome constraints in society.

Three main problems of education today

Education today takes place in the middle of many crises because-hbarab negative
problems or implications of problems outside of education. These problems or negative
implications can be summarized as below.

Firstly, there is a growing economical interest in education around the world, especially in the
recent years following globalization. Under heavy attacks of some economical processes,
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educational S y sré anth mares drawins iht@ the igleolagioal orbit of the
corporation and its needso (Appl e, 1995: X X

witnessing a heavy ideological production of technical/administrative knowledge in and on
education via curricula, wbin causes all the schools to be transformed towards the demands

of mar ket . As mentioned by Apple (1995:147),
reenters the school through dominant curri ci
their clasgal illuminating mission.

Some results of this prevailing tendency in education can be called as privatization and
commodification, act of turning something into a commodity, of education in which
educational services are never regarded as a sahalbut instead a valuable individualse

vice in the direction of marketing. This is the most important result ofliberal ideology

and globalizing economical system of the world on pedagogy today.

Secondly,education today is mostly seen by broadisastof population as unique effective
ladder in class mobilization. This is a functionalist educational view which came back again
in educational theory in the last decades. For many families regarding this view both as the
best solution for their childreand most important means to overcome the poverty, it is the
only educational organization, namely schools which can provide significant opportunities for
students to get a job with a high salary and status. Many poor families think that education
can ply a very improving or developing role in achieving high status in society. As noted by
Spring, the poor are demanded to believe that the schools can provide for them a social
advance and this advance in the process of schooling depends on their p&itbesal §o

they are ready to support the actual schooling system by this belief since they are poor not to
attend to the school. In addition, social position is defined as success and failure via schooling
(Spring, 1991:224).

By means of this functial view to and in education, unfortunately education or pedagogy
has lost its main social characteristics, namely emancipation from alienating social relations
in a capitalist system.

Thirdly, under the conditions of globalization today, there is ngtpanception on education

as a pedagogical transformative institution in the eyes of the mass. While the mass participate
into all dominant but one dimensional educational practice, pedagogy always takes its place in
legitimating the status quo representayl transnational corporations today. Globalization
which is operating in the behalf of transnational corporations can destroy all local educational
practices such as some traditional processes of learning at work and ways of training.

Lastly, by enterig of advanced technology based on computer and internet into our daily
lives, education has gained technically new characteristics. Unfortunately in the hands of
corporations it became a technology intensified area. So it is widely believed that
technologcal education and a computerized pedagogical view can find all the possible and
practicable solutions to problems we faced in the present. This technological view to
education has resulted in destruction of intellectual meaning of pedagogy.

In this paper,for a new approach in solving educational problems, the three problems
mentioned above will be discussed under the light of critical pedagogy.
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The roots of critical pedagogy

Critical pedagogy has a very long and variety of historicalk@paund rooted in some
theorists working in Marxist tradition as well as the others accepting, for example in Hegelian
or Mertonian approaches.

We can count some names in Marxist tradition such as Gramsci and Althusser (1989).
Althusser conceptualized achtion as an ideological state apparatus for the ideological
reproduction of the social formation. Freire (1981) conceptualthedpedagogy for the
oppressedor their emancipation. Some French theorists such as Baudelot and Establet (1971)
analyzed Frech education and schools from the class point of view. Some American
educational theorists such as Bowles and Gintis (1976) criticized the contradictions of
economic life from the point of Marxist educational class approach.

Critical pedagogy is primarilan educational approach which has roots in the tradition of
critical theory. Working in Hegelian framework, some #arxist critical theorists, for
example from Critical Theory of Frankfurt School such as Adorno, Marcuse, and Habermas,
who gave more imptance to the ideological reproduction of subjectivities in education and
culture focusing on some concepts such as alienation, culture industry and so on, played a
significant role in shaping the critical pedagogy. Among others, it is perhaps CriticalyThe

of Frankfurt School that effected critical pedagogy much more than others did. By words of
Aronowitz and Giroux, critical theorists

Ahave begun to provide a | anguage of <crit
role that schools play as agencasmoral and political regulation; a programmatic
language by which to understand schools as sites of critical learning and social
empower ment has also arisen from their wo

For the poor sections of the population, catitheorists, again in words of Aronowitz and
Giroux, Afhave focused on the historical and
ways in which these practices give rise to particular relations of oppressions and resistance in
school s 0 ahdGirour (1991: 88

Some French educational theorists such as Bourdieu and Passeron (1992), who examined the
reproduction processes in education, society and culture, contributed to form the critical
pedagogy. Bourdieu, who was nbtarxist or neeMarxist and who saw cultural factors much

more important than economic dimensions and mode of production, can be classified under
the name of critical functionalist. Proceeding from Mertonian functionalist framework, he
Ahas shown how s cthedatenht fusctionswicréprodueing ansl égitvnating
ascribed inequalities from generation to generation and therefore he has shown the
dysfunction of the school for -31)arge groups i

All of these have tried to contritutin forming critical pedagogy. In the present it is being
represented mostly by American educational theorists such as Apple, McLaren, Giroux and
the others. But it is possible to see that critical pedagogy today has various aspects ranging
from class arlgses to Mertonian and postmodernist approaches. After 1980s, as class
analysis in education has lost its priority because oflibecal agenda, some new approaches

to and in education have begun to appear as preferred first and most. For instancss teeedle
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say, we can count first of all postmodernist approach in education among others as a
theoretical approach mostly attracting attention of many educators concerning critical
pedagogy. To give an example, the postmodernist approach of Aronowitz amdi &i0 s
critical pedagogy is as follows:

féwe want to advance the most usef ul and
critical pedagogy by articulating a theory of what we call a border pedagogy of
postmodern resistance. In this perspective, theeisdicritical pedagogy is located

within those broader cultural and political consideration that are beginning to redefine

our traditional view of community, language, space, and possibility. It is a pedagogy

that is attentive to developing a democratiblpuphilosophy that respects to notion of
difference as part of a common struggle to extend the quality of public life. In short,

the notion of border pedagogy presupposes not merely an acknowledgement of the
shifting borders that both undermine and miti@nalize different configurations of

power and knowledge; it also links the notion of pedagogy to a modern substantive
struggle for a democratic society. It is a pedagogy that attempts to link an emancipator
notion of modernism with a postmodernism o i st anceo (Arono:
Giroux,1991:118).

Defining the critical pedagogy

Critical pedagogy focuses firstly on some mental transformations of educational subjects,
primarily students and teachers. I n tohi s re
that critical consciousness or awareness which enables them actively to seek their
emanci pati on from repressiono (Bl ackl edge
practicable, critical educators look to the political activity of individuals enlightersetb

their true interests (Blackledge and Hunt, 1989: 121). With this, they seek to develop
emancipatory forms of curricula by giving very much importance -#sthreol training
processes such as some dialogues aimed at changing the traditional rolesenfssand
teachers via dialogue. For example, writing
on that fAwithout dialogue there is no commu
be no true educati ono ( Fr ehieoppressed & fisadvantaged . Co
sections of poor population is the main route of critical pedagogy to be pursued. Therefore,
critical pedagogy is mainly and largely concerned with marginalization of the oppressed. So

in Kincheloebés words, critical pedagogy

Ai's i nterested in the margins of society,
with oppression and marginalization. It is not merely interested in the experiences and
needs of students who come from the

mythical center of the social order. Thastical teachers seek out individuals, voices,

texts, and perspectives that had been previously excluded. Mainstream scholarship and
the education it supports often drop the margins from consideration in order to
concentrate on the smlled typical. Ctical pedagogy thus, amplifies the voices of
those who have had to strugXdle to be hear
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Critical pedagogy makes us see education in larger context of social reality. Thus, as noted by
Kincheloe, it is based on larger socialand gni t i ve Vvi si ons. I n this
with not only with questions of schooling, curriculum, and educational policy but also with
social justice and human possibility. Understanding these dynamics, critical educators devise
new modes of makg connections between school and its context as well as catalyzing

community resources to help facilitate tha
(Kinchel oe, 2004:7) . Then, as described by
pedagogy enabteteachers and others to view education as a political, social, and cultural

enterprise.0 So it eqguates |l earning with the

the imperatives of democracy, and views teachers as engaged in and transformativ
intellectuals by making the notion of democratic difference central to the organization of
curriculum and the development of classroom practice (Aronowitz and Giroux, 1991:118).

The politics for <critical e tHeupcopanemts sf critical v er y
pedagogy understand that every dimension of schooling and every form of educational

practice are politically contested spaceso (
only a wide body of subject matter but also thd pobli c a | structure of the

2004: 2). Since the political climate is very deeply rooted in the daily routines as well as in
the curricula practices of the educational institutions critical pedagogues advocate the view
that any educationalractice must be regarded in the context of relations of interests of upper
classes.

The central characteristics of critical pedagogy

The central characteristics can be enumerated according to the rank of importance. Firstly,
critical pedagogy ishased on a social and educational vision of justice and equality. It
understands education as part of larger set of human services and community development.
So it is interested not only in questions of schooling, curriculum, and educational policy but
also in social justice and human possibility.

Secondly, critical pedagogy is constructed on the belief that education is very deeply rooted in
politics. The decisions all held at educational dimensions have profound political
implications. Critical educatergive special attention to power in emphasizing the unequal
structure of current education and how it is distributed and engaged in educational world and

school s. So, for example, according to them
derived from research on students from dominant cultural backgrounds, schools not only
reflect social stratificati99n but also exten

Thirdly, critical pedagogy is dedicated to the alleviation of human suffering, which is seen as
ethical part of the project in reaching a real democratic society. Adherents of critical

pedagogy are especially concerned with those groups and individuals who are suffering,
whose lives are affected by the sting of discrimination and poverty. Concerning with

di sadvantaged individuals and groups, criti
suffering in their understandings of power
and regulatory di menl2i onso (Kincheloe, 2004:

Lastly, critical pedagoggives too much importance to prevent the poor students from being
hurt and marginalized by the unequal educational practices in schools. Naturally critical
educators dondét bl ame students f odiberalhei r f ai
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educato s . They work to make sure that school s
same institutions that dondét teach about th

al so bl ame students for their-l4pcademic probl

For Giroux, the primary function of critical educatishould beemancipation and for him,

the main objective of it is the commitment to create some conditions for students in learning
skill s, knowl edge, and mondte examoink criticallg thd roley 1t h
that society has played in their s&fmation. More specifically, critical pedagogy is
designed to give students the tools examine how society has functioned to shape and constrain
their aspirations and goals, and previeim from even dreaming about a life outside the one
they presently knowo (cited in Darder, 1991:
in situation in which students can develop their critical capacities to reflect, critique and act in
transfaming the conditions under which they live. Further, it is a perspective recognizing the

need to develop the sensitivity to different aspects of culture. In addition to this, it aims at
generating a mueheeded dialogue which is not yet a part of the dissm of public

schooling. So critical pedagogy affirms and supports the emancipatory efforts of educators [as
well as ones of students] (cited in Darder, 1991:xviii).

Critical pedagogy is accepted fHnas a ¢tanansf ol
be of service to those committed educators who struggle to overcome the consequences of this
institutional neglect. But even more, it represents a political project of hope and possibility
fueled by a faith in the collective power of human beings naggte for freedom from the
bondage of soci al oppressiono (Darder, 1991:
society, especially in education, critical pedagogy has, as claimed by Giroux (200318
democratic characteristics in which to tlerge extent knowledge, power and values are
subordinated to control. It is much more than only making the authority accountable by
reading the texts closely, creating some radical class practices and encouraging media
literacy. At the same time, it is imsted in associating learning with social change,
democracy with education, and some ways of interfering to public life with knowledge.

Conclusion and some suggestions

For us there is no place for and should not be any hopelessness about educatiom toda
solving some problems since it is very obvious that education and schools are not a place
where some dominant ideologies such aslimwalism and capitalist globalization can work
without any intervention. Education, especially schools, contragotoe thesis argued by

Ivan lllich in Deschooling Society(1970) and some liberal approaches as formulated in
Deschooling Life (Hern, 2008), can have many emancipatory practices and ideas. In this

regard, Afischool s ar e n o tionfinstiutioesiwiede the overtandt ut i o
covert knowledge that is taught inexorably molds students into passive beings who are able
and eager to fit i nto an unequal societyo (

many ideological and academic nagbbns and bargainings are put into practice by both
subjects in itself and some organizations and institutions outside. So our educational mission

is to break the ideological hegemony of dominant class in favor of democracy for all, in order

to respond gainst the processes of trading in education. As Apple claimed, some
Ainstitutions, with the school among them,
conditions necessary for il deol ogi cal hegemo
hegemonyn education can not be only from the top and outside of the schools.
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Rather, hegemony can be reproduced by our everyday practices in education. But this is not
sufficient in forming emancipation in education since there is no any chance for critical
pedagogy if it does not intervene to the political system using the educational system as an
ideological apparatus in reproduction of the corporate society.

Critical pedagogy has some responsibilities in being a modern emancipatory approach to and

in educatio. Firstly, critical pedagogy is the only and unique, alternative approach e dom

nant educational system since it includes emancipatory characteristics. For this, we need to
form a progressive educational setting if we will transform the existing unexenrequal
structure. Such a setting, i n Appl eds words,
within their own day to day lives in school an array of by worlgfags themes and attitudes

which give them strength and can act against the idex@bgialues represented by the
school o6 (Appl e, 1995:92) . Secondl vy, one of
concerned with the prevention of voices of subordinated groups and individuals who have
been excluded from needed educational matenalsspaces. Critical educators should create

suitable pedagogical settings for every kind of subordinated groups and classes in order to
hear their voices. Thirdly, schools can be
where a diversity of viewsf some culturally and politically disadvantaged and marginalized
individuals groups are empowered and reinforced. To make this aim practicable in schools, a
democratic conversation based on dialogue between students and teachers must be urgently
formed.Moreover, there should not be any centrist notion in educational system to make the
educational subjects as the collective actors.

We critical educators must be and always take part within an ongoing struggle over counted
by dominant ideologies as legititeaculture and forms of empowerment. Critical pedagogy is

a very important approach for people suffered from every kind of alienating processes. But it
carries the most important meaning for working class who has a very huge potential to
transform the exig society. At this point, as said by McLaren (McLaetnal.2006:172)

critical pedagogy must depend on our belief that working class has an ability to change the
society for equality and freedom.

To make critical approach to and in edtion visible and practicable, there are many
obstacles to be overcome. This needs to accept some facts by which our social lives are
determined. First of all,

Awe must accept that we are products of
comfortst o a s mal | portion of the worldbés po
capacity of working people to control in order to satisfy basic needs for social well

being. We must accept the proposition that we are products of repressive social order

not in resignation but as a radical recognition of the road we must travel to liberate
ourselvesour | abor power, our minds &0®d soci al

The wurgent duty for us iIis to make education
their pedagogical potentials by struggling against every sort of oppression. By means of
critical pedagogy, recognizing the culturally diversity and experiences of students we can join
with in building a new society.cratt€edorms bfhi s, i
governance, and work to free the cultural energies that have been distorted by the logic of
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profit. o (Reed, 1981: 203) Our struggle for e
be reconstruction of s o cyntlesis ohchalenging eepressiomh i ¢ h
and creating a new social order; it must empower people to confront oppression in their lives
while it nurtures discovery of a new social identity. It must shatter internalized forms of
oppressions while opening up newokviedge and skills for creative social involvement. If

social education is to serve its purpose, it must embody this dialectic of challenging
repression while developing new selfonf i dence, reaffirming pe
irrevocably in defense ofthrei i nt erest so (Reed, 1981:203).

In result, critical pedagogy can be a solution to all educational problems globalizing, neo
liberal education created. It will be very valuable for us if we accept it as an emancipatory
approach to and in education.
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